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Home Economics Education 
Miss Clara Brown, of the Home Eco- 
nomics department of the University of 
Minnesota, told what had been done with 
home economics tests in that institution. She 
predicted the time would soon come when 
home economics students in colleges will be 
classified according to scientific measurement 
tests instead of on the basis of high school 
credits. Results from tests the last year and 
a half showed need for certain changes in 
educational procedure. Miss Brown was 
heartily applauded when she declared that 
subject-matter should not be determined by 
the arbitrary laying down of objectives. She 
urged teachers present to give tests at their 
institutions with a view to learning what 
she termed the important thing—what the 
children can do—not what we want them to 
do. Students testified that the tests^ were 
valuable to them when given at the beginning 
of a course because it gave them a definite 
idea of what to work for. Some essential 
points in giving tests as brought out by Miss 
Brown were: (i) Decide on subject matter 
to be tested and select important points. (2) 
Avoid "completion form,'' as it is difficult to 
score. (3) In using alternate choice, be 
sure that only one answer is correct. (4) 
Set a time limit. (5) Judgment can be 
better tested than in the essay type. (6) 
Test for information, judgment, organiza- 
tion, or skill. 
The outstanding points of Miss Daisy 
Kugel's paper were: (1) All teachers in 
teacher-training institutions should make 
a contribution to education through their 
methods of teaching. (2) Students should 
see only the best methods availablel, (3) 
Encourage use of socialized recitation. (4) 
Modern teaching requires use of illustra- 
tive materials. (5) Correlation between 
home economics and health. 
Business Section 
At the business meeting held on the last 
day of the conference, a total registration of 
508 was reported, with eight of the nine 
officers and thirty of the forty-two state 
councilors present. The Fess Amendment 
providing increased funds for home econom- 
ics work was read and every member was 
charged with the responsibility for its support 
and was asked to enlist her congressman's 
aid for its passage. 
The by-laws were amended to permit 
nominations from the floor in addition to the 
ticket put up by the nominating committee 
so as to cancel the possibility of a "dark 
horse" on the ballot. Elections will take place 
at the Buffalo meeting in June. Application 
made by the business representatives in home 
economics to form a section was granted. 
Pearl Powers Moody 
THE BATTLE FOR A DE- 
PARTMENT OF EDUCATION 
THE supreme struggle of the war em- 
phasized and intensified educational 
weaknesses which were already evi- 
dent in inadequate salaries and a tremend- 
ous shortage of trained teachers. The pro- 
fession itself was the first to recognize the 
growing needs of education. The National 
Education Association responded in 1918 by 
appointing a commission to study all phases of 
the problem. The commission included 
members appointed by the Association itself 
and also by the Department of Superinten- 
dence. The Executive Committee on February 
25, 1918, decided that the new agency should 
be called The National Education Associa- 
tion Joint Commission on the Emergency 
in Education and the Program for Re- 
adjustment During and after the War. Its 
members were drawn from all sections of the 
country and from every phase of educational 
work. The Commission rendered immediate 
service by co-ordinating war activities in the 
schools. It made a careful study of the 
educational situation throughout the Nation 
and found the following outstanding needs 
which called for legislative effort. 
The need for arousing the people of the 
Nation to an appreciation of the seriousness 
of the situation. If education Was to have the 
funds and public consideration necessary to 
enable it to keep pace with other phases of 
our life, it must have larger recognition from 
the Government itself. The Commission 
therefore, proposed to create a Federal De- 
partment of Education with a secretary in 
the President's Cabinet, which would give 
education the prestige and public attention 
that go with the Cabinet position. 
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The war had drawn attention to the vast 
number of men who could not read and 
write. Of the men examined in the draft 
one in every four was unable to read a news- 
paper in English or write a letter home. 
Schools to teach reading and writing in 
camps throughout the country took the time 
of great numbers of men whose efforts might 
have been thrown immediately into the war. 
The physical examinations of the draft had 
eliminated one out of every six as unfit for 
any type of military service. The wealth- 
iest Nation in the world was obviously be- 
low par physically. The situation demand- 
ed immediate attention. The Commission, 
therefore, proposed Federal aid to encourage 
the States in the development of programs 
of physical education. 
Another menace revealed by the war 
was that of unassimilated foreign elements 
collected in great centers of population. 
There are communities in this country con- 
taining more Italians than Rome, and more 
Russians than Moscow. These men and wo- 
men have had little contact with Amer- 
ican life and have often failed to appreciate 
the purposes and ideals* of our American 
democratic institutions. The Association's 
commission recommended Federal aid to en- 
courage the states to undertake programs 
of Americanization. Federal aid seemed 
particularly appropriate inasmuch as the 
States have no power to refuse immigrants 
admitted under the authority of the Federal 
Government. 
During the war and immediately after, 
many schools were closed all or a part of the 
year for lack of teachers. In some locali- 
ties it was not possible to obtain even un- 
trained teachers. The shortage of trained 
teachers was so appalling that when the 
National Education Association collected the 
facts and presented them to the country, it 
stood aghast at a situation which had 
not before been appreciated in its National 
importance. The Nation had spent vast 
sums to train 3,000,000 men for service over 
seas, but had ignored the problem of train- 
ing teachers to fight on the frontier of child- 
hood. Four-fifths of the teachers of the 
United States had had less than two years 
of training beyond the four-year high school 
and tens of thousands of them were not even 
eighth-grade graduates. Single agricultural 
colleges were receiving appropriations equal 
to those provided for ten or a dozen normal 
schools. The Association's commission, 
therefore, recommended Federal aid to en- 
courage the states in the training of teachers. 
The investigations of the Committee re- 
vealed another serious difficulty in our edu- 
cational system. Many of the communities 
which are poorest in material resources 
are the richest in children. The system of tax 
support for education has remained local 
and is based largely on real estate and other 
forms of tangible wealth. The ability to pay 
taxes has come to be represented by income 
rather than property. Wealth tends to con- 
centrate in the great centers of population, even 
though that wealth may be the result of the 
co-operation of large numbers of people spread 
over immense areas of territory. Such indus- 
tries as tobacco, textiles, and automobiles 
draw their raw materials from far and wide 
and in the sale of products levy tribute 
wherever tobacco, clothing, and automobiles 
are> used. Recognizing this tentrali^ation 
of tax-paying ability the Association's com- 
mittee proposed to seek Federal aid for the 
equalization of educational opportunities. 
Having determined the outstanding needs 
of education, the commission sought to frame 
legislation to meet these needs. It drafted a 
bill, which was presented to Congress in the 
fall of 1918. This bill was sent widely 
to educational workers throughout the 
country. After their wishes had been learn- 
ed, it was revised and again sent to Congress 
as the Smith-Towner Bill. 
So carefully had this preliminary work 
been done that the educational forces ral- 
lied to the suport of the measure with 
practical unanimity. In spite of misrepre- 
sentations of the opposition, the educational 
group has stood by its great legislative pro- 
gram. Almost without exception education- 
al workers have remained loyal and steadfast. 
Hardly had the bill been presented to 
Congress when one organized group of citi- 
zens after another rallied to its support, un- 
til organizations reaching directly or indi- 
rectly over 20,000,000 voters had allied 
themselves back of the cause. One hears it 
frequently said in legislative circles that no 
measure ever before Congress has been sup- 
ported by so great a mass of intelligent public 
sentiment. The Education Bill is more than 
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the legislative program of the profession; it 
has come to be the program of the forward- 
looking people of the entire Nation. 
When the new presidential administration 
came into office in 1921 the movement had 
already become a crusade. Into this situation 
came the measure known as the Welfare Bill 
(S1607 and H. R. 5837)- The Association's 
representatives and other friends of the cause 
did not wish to oppose the administration s 
proposal to create a department of welfare, 
but were determined in their opposition to the 
submerging of education in such a depart- 
ment where it would be no better off than it 
is in the Department of the Interior. At 
the hearing on the Welfare Bill on May 
18, 1921, there was such an avalanche of 
opposition to submeraring education that ef- 
fort to promote the Bill was stopped. 
Meanwhile there had been created by 
special act of Congress a Commission on the 
Reorganization of the Executive Depart- 
ments of the Grovernment. Congressional 
leaders did not wish to consider other legis- 
lation affecting the Cabinet until the reor- 
ganization proposals had been formulated and 
passed upon. The Association respected this 
wish and did not press for action on its 
bill to create a Department of Education. 
In February, 1922, the chairman of the 
Commission on Reorganization made a re- 
port as chairman which was to become the 
basis of consideration by the committee as 
a whole. This report proposed to create a 
Department of Education and Welfare in 
which about the only improvement over the 
former Welfare Bill was the insertion of the 
word "education" in the name. 
• This proposal for the Department of 
Education and Welfare was fully presented 
to the Department of Superintendence at 
Cleveland on February 28 by the United 
States Commissioner of Education, officially 
representing the Government. Following 
this proposal the Department of Superin- 
tendence adopted for the fifth time a resolu- 
tion endorsing the Education Bill, provid- 
ing for an independent Department of Edu- 
cation. This indicated that educational 
workers would not be misled by a mere 
change in name. 
With the proposal for a Department 
of Education and Welfare still before the 
country, the National Education Association 
went on record at its Oakland meeting for 
the fifth time for an independent Depart- 
ment of Education with a secretary in the 
President's Cabinet. Meanwhile, the rising 
tide of public sentiment in favor of the Ed- 
ucation Bill had swept onward. 
The Bill was re-introduced on December 
17 in the Senate by Thomas Sterling, of 
South Dakota, and in the House by Daniel 
A. Reed, of New York. 
Hearings were held earlier than had been 
expected, beginning January 22 before the 
Senate Committee on Education and Labor. 
Eight half-day sessions were held. The cause 
of public education was never more effec- 
tively presented. The report of those hear- 
ings constitute an encyclopedia of informa- 
tion on the needs of the public schools. 
On January 25 and26 representatives of 
the association and allied organizations testi- 
fied before the joint Congressional Commit- 
tee on Reorganization of the Executive De- 
partments. It was made plain to this Com- 
mittee that the friends of education do not 
wish it submerged in any department or sub- 
ordinated to any other great National in- 
terest. The members of the committee were 
impressed by the testimony showing the needs 
of education and the great mass of publia 
sentiment that exists for giving It primary 
recognition in the Federal Government. 
The tentative proposal before the Reor- 
ganization Committee included a Depart- 
ment of Education and Welfare, with divi- 
sions devoted to education, health, veteran 
service and social welfare. The idea of 
welfare is not generally favored. The 
American Legion prefers to have the Veter- 
an's Bureau remain as an independent es- 
tablishment. Health and education are 
separate establishments in cities and States 
as well as in foreign countries, and the same 
arguments apply for keeping them separate 
in our Federal Government. The represen- 
tatives asked that it should not be submerged 
or associated with any activities which 
would divert the attention of the secre- 
tary of education from this primary inter- 
est. Attention was called to the fact that the 
plan before the reorganization committee was 
presented at the Cleveland meeting of the 
Department of Superintendence and was be- 
fore the country at the time of the Oakland 
meeting of the National Education Asso- 
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elation. Yet both of these meetings went 
on record in favor of an independent De- 
partment of Education, showing that there 
is a clear mandate from the organized edu- 
cational workers of the Nation against sub- 
merging education in any department. 
It is now a common remark among 
members of Congress that regardless of the 
action that may be taken at this session with 
reference to Federal subventions, the crea- 
tion of an independent Department of Edu- 
cation is a reasonable probability. 
A GEORGE WASHINGTON 
PROJECT IN THE KIN- 
DERGARTEN 
GEORGE Washington's birthday served 
as a stimulus for a project in the 
kindergarten of the Keister School 
of Harrisonburg, Virginia. On Wednesday, 
February 20, at the beginning of the free 
work period, the children gathered together 
for a discussion. 
The teacher asked these kindergarten 
children if they knew whose birthday came 
during the week and several quickly answer- 
ed, "George Washington's." The teacher 
told them the story of how Washington's 
father gave him a bright red hatchet and how 
he chopped down a cherry tree. Later in the 
discussion a small boy stated that Washington 
was the first president of the United States 
and the teacher added that Washington had! 
fought courageously and had been a great 
man. 
The discussion now centered around the 
hatchet and the children said that they had 
hatchets at home and that they were nice 
and sharp. They liked red hatchets espe- 
cially well. 
The children were shown a red hatchet 
pasted upon a piece of manilla paper and 
they began to cut their hatchets out at once, 
and a good hatchet it was too. Some little 
children were slow, but with careful guid- 
ance and encouragement they kept at work. 
The proposal of a George Washington 
book was placed before these kindergarten 
children and all except one little girl gave a 
positive answer. The children were not 
skilled enough in folding and tearing the pa- 
per for the books, as this was their first ex- 
perience at book making. The books were 
prepared by the teacher. Two pieces of ma- 
nilla paper, torn into two parts, and then 
folded again, constituted a book. 
By this time several children had finished 
their hatchets and were ready to paste them/ 
in their books. The question as to what 
Washington used the hatchet for was then 
taken up. Nearly every child knew the an- 
swer, and they explained how cherries looked 
The teacher showed them a picture of some 
cherries, some of them never having seen cher- 
ries before. Now this aroused the interest 
of the little girl who didn't want to 
cut out a hatchet. She immediately set to 
work drawing some cherries, not in a book 
but on a large piece of manilla paper. After 
she had drawn several bunches, she express- 
ed a desire to cut them out, and this she set 
about doing. 
The children then discussed the point of 
Washington's being the first president of the 
United States. Since Washington was a 
great leader, the teacher suggested drawing 
a flag on the front page of the books. This 
idea pleased the children because they knew 
that flags were always used' in parades and 
on Washington's birthday. They may not 
have grasped the significance of the flag, but 
thew knew that it meant the United States. 
Some of the children knew what a flag look- 
ed like, while others did not. They were 
shown a picture of a flag. 
The same little boy knew that U. S. 
stood for the United States. He had probably 
learned this from the valentine mailbox 
which the children had made. The letters 
"U. S." were printed on a piece of paper and! 
he copied them underneath his flag. 
Some children were working on cherries, 
others on flags, and the little girl was past- 
ing her cherries on a piece of paper. The 
problem for discussion now was what could 
be drawn upon the remaining page. One 
little boy said he could put a picture of Wash- 
ingtoi^but upon being asked if he could draw 
it, he replied that he could not. They then 
decided that they could write Washington's 
name and they copied "George Washington" 
in their books. Some could print their 
names without any assistance, while others 
had to copy them. 
